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RBSTEACT __ __ _ ... . . 

The' reading and_writing behavior of nine mentally 
retarded Black adolescents enrolled, in secpndary level special 
education classes in an urban school district, were analyzei. Data 
were collected on 11 lang^fe tasks which included drawing^ forming 
letters and numbersr and^neral print production* Ss were also 
regt2ested_ to answer historical/experimental questions and 
conceptual /qualitative questions abou^ reading and writing. Other 
*» sks ascertained Ss« book handling knowledge as well as oral 'reading 
abilities. Interviews and surveys were_ conducted to 5e ter mine Ss* 
a*t^.tudes toward reading and writing^ parental attitudes and models 

of readina^ and the interactive relationship between language and 

home environments^ Ss« miscue_analvses ri.e.^ deviations from prtntl 
of their oral readina re^^^ how efficiently they .utilized the 

svntacticr semantic, and graphbhbmic language systems. Results 

indicated that^these Blacky adolesceh readina and writing behavior 
could be analvzed, cateaorizedrsnd measu^^ qualitative! y_ within a 
particular information processing/psycholinguistic paradigm 
Implications focused on the practical implementatiDn of whole 
lanauaae instruction and integrated activities into the urban junior 
fi*ah school curriculum and home environment for mildly mentally 
retarded minority urban adolescents. fiuthor/SBI 
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Print i^wareness-'of^a S^ect^^roop of fttlpy Mentally Retarded 
Mmoari-ty lirban Adolescents 

ABSTRACT 

Biis investigation involved a eeoprSieisive dialysis of the reading 
^d ^^ting b^iaviOT of 9 randomly sSected nrrldSy Vitally retarded 
Blade urban adolescents currently enrolled in secondary level special 
ejucaticxx classes in an xxi±>ah school district with a total population 
of over 159,099 students. 

Bata ^^e coHoited da 11 l^^uage tasks. Siese tasks included 
drawings forming letters and numbers and general print production. 
Subjects t^e also requested to answer historical /experiential 
questions and conceptual/qualitative questions about reading and 
^^ting. Otii^ tasks ascertained the subjects' book' handling knowledge 
as well as oral reading abilities. 

Interviews and surveys were contacted to determine siSjects' 
attitudes toward reading and writing, parental attitudes and inodels of 
reading, and tiie interactive relationship between language arid hctne 
CTvir(OTQits . Sii) j ects " TDiscue analyses (i.e. deviations frGtn print) 
of their oral reading revealed how ef f icimtl^ they t^tilized t3ie 
syntactic, semantic^ and graphc^honemic language ^sterns. 

Ihe results indicated that liiese Black adolescents* reading arid 
voting bdiavior cxaold be aialyzed, categorized, and measured qualita- 
tively within a p^ticatar infomatiOTi processing/psydiblinguistic 
paradigfn. 

Uie iirplicatidns focused m the practical in^^lonentation of ^ole 



language inst^nocticai (Gocy^mri, 1967 ^ 1969^ 1973 > 1976; Goodman & Rirke^ 
1980) arid int^rated activities iiltd the urban jtnidr hi^ school 
ciirrietilim iid home envircCTent for Mldly mentally retarded maibrity 
tjrb^ adolescmts. 
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Feseairh Questions 

1. Does heme enviixonait * effect the reading and writing behavics: of 
nrLldly cmtally retarded miidrity iirban addlescerits? 

2. Do mildly mmt^ly retarded nrinbrity x^rb^ adolescents daiohstrate 

'__ '_ 

an as^reness of the written production of language by producing 

writing patterns.? 

3. How do mildly mentally, retarded ndiiority larban addlescoits vieft7 tile 
purpose of ^^ting? 

4. Do mildly mmtally retarded adolescsits daocnstrate loKwledge of 
spelling and gyaphonemic relationships? 

5. Do mildly taeritally retarded adolescents deraistmte a developing 
awareness of written receptive langU^ by exhibiting certain, 
reading patt^cns? 

6. How do mildly mmtaliy ret^ded adoiescmts vx®^ the purposes of 
. reading? . 

7 . Hew do mildly mentally retarded adolescents describe tiie reading 
process? ^ , 

8. Miat diff ef^^es and similarities are c^^denced in mildly mentally 
retarded adolescents' written language biahavior? 

9. Is reading ccnprehension of mildly mentally retarded adolescents as. 
. '^measured by retellin^'depal^ent dri word idmtif icatidn? 

10. Does the reading of mildly mentally retarded adolescents in this 

__c __~ __~ __ __ __~ 

stud^ enphasize tiie use of any one of tne language cues systOTs of 
syntax, semantics, or graphc^honemics? 

11. Do mildly mentally retarded adolescent readers in this stuid^ produce 
a hi^ perceht^e of sonantically acceptable miscues? 

12; Do toildly maitally retarded adblescCTtt readers in this study produce 
a high p^^itage of sgrmtically imacc^table, btit corrected miscues? 
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Researdi Answers 

1. WLthout r^ard to its etiology ^ the hoEe does, not appear to be an 
instrunmtal factor in tiie aequisitieai and utilization of reading 
skills for this of Sildly mmtally retarded addiescsits . 

2. These adolescents demonstrated the awareness of written prodoction 
of language. All adolescaits denaistrated scene capacity to reproduce 
wr:* ting eicpected of tiian in a particular instructional program 
(±.'^, si^t x^rdsN, aij^iSbet, iiaroes, addresses). "Hiey were ^le to 

' prodice me^iin^il thoughts, although discOTitimaous or disjoint^, 
throu^ written language. ^ 

3. ^ Ihese adolescents explained the function of t^riting in a utilitarian 

fasteon: "to get work dme," "to respond to a request," "to learn, 
"to write t±eir hanes." ^ 

4. Spelling was generally correct ^en the adolescents proSiced their 
iianes, addresses, or dates. Ihe majori^. of the words in the lists, 
phrases arid sentences, were spelled correctly. Also^ readers 
appeared to heavily depend c?ri the graphaTie7phdhgne cue systen rather 

the syntactic of sanahtic cue ^stem. 

5. Ihe adolescents demonstrated a developing* awareness of written 
receptive language exhibiting certain reading patterns: idaiti- 
ficatiori of a letter, idmtificatiai^df \rords, uriderstariding the 
concept o£ page, indicating ^ciiere reading in the text b^an, pro- 
Sacticn of close mat3iing bet^m vocalized reading and text, ^diiding 
out wotds^in unfemiliar text, losing pictures as cues to meaning, etc. 

6. Ihe adolescents expressed diverse purposes for reading: for pleasure, 
acquisition of knowledge, furictiiDnal slcLll, etc. 
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7. Seven of tile adolescents felt t±iat learning to read nore effectively 
^ ______ \ . 

and efficiently wuld be easy. Otiier ideas inentioried x^e that 

learmug to read scare feetiA/ely ^d efficiently eeruld be aeeatrplished 
with help 5xm the farmly aid teadi^ , . beiiig e^sed to books, 
learning books (iffirrcodzatian) , spelling wDrds, etc. 

8. All adolescents t^e ^le to spell their written producticnis with 
^ to 83% accuracy iid use correct capitalizatibri patterns with 25 
to 109% aca^acy. All but ti^ee - adolescents wrote tii^r production 
in cursive \Mle the other wrote in manuscript. Jfost cannDnly, the 
adolescents presented lists of words ^ phrases^ single sii^^le sentences 
with fei/j exanples of ttiiI tiple • sentences or conplex sentence stixictures 
as writing. , . 

9. Readirig c6^r3iaisiOTi as measxa^-ed by fetSHhg is d^^endent tpon 
wDrd identification. Ihe adolescent subjects providing oral reacfing 
miscue data indicated an overall lade of word idoitificatioh 
strategies by repeated omissidns of imkndwh w)rds . 

10. Ihe adolescmt readers in tiiis stucfy appesared to heavily depend on 
the graphCTe/phOTiCTe cue syst^ to tiie almost coaplete ecclusiOTi of 
the semantic and syntactic systenis. 

11. Ihe mildly mentally retarded adolescent readers in this study did 
produce saseues irrv^lvirg use of the syntactic and sanantic systens. 
OccasiOTialiy, readiiig bSxavior involving dialect ^^3uld pro<iace 
iiEaningful nrLscues. Ihe Mgh percentage, however, were miscues of 
panzial graphic and partial sound similarity. 

12. The mildly mentally retarded adolescents in this study produced a 
hi^ percentage of semantica^ly unaccept^le miscues, aid few attorpts 
were made to correct thm. 



InipliealdLdns and i^lications * . 

1. ffiere is a med to infuse a practical asaareness- -of reading aid vnrit&ig 
into the. home emTiranment. 

2 . A wide variety of reading and writing toaterials should be readily 
available in quality arui quantity to students at hotne. 

3; 1 ^^3ng f iiL reading and writing should bececEiS integral and systeuatie 
part of the ad61esc^t*s daily edicatiOTal ^^eirimdes. 

4. Writing needs to be presented as a natural "language ' activity and 
should be accepted in its preseit stage of develdpnmt. 

5. Num^ous opportunities should be prd\7ided for a wide variety of 
activities at s3iool. 

6. Ebcceptiaial adolesc^ts should have the c^portmity to spend uninter- 
rupted tiioe xd-th printed material they en^c^r. 

7. All adolescents need to ^ee significant adults, siblings^ and friends 
g^n pleastnre frcm reading. 

8. Mi^nngfui reading experiences cai be provided in the instructional 
setting by indorpOTating practical reali^ Based activities into tine 
daily reading prograiii. 

9. Teaefers must be assisted in becoming mote influential persons in 
these adolescaits " reading acquisition process . 

10. Tfeachers should not ov^look tfie possibility tiiat soEne" i^fieient 
instinactidn techniques UBiy be suggested by adolescents (i.e., HEcaory 
reading, exposure to print). These strategies may characterize their 
individual learning styles. 

11. &icoiSagOTait of ^ adolescent's interest in print allows for develop- 
ment of jEunctiaial xoses of written cainjuiiication. tetter writing, 
grocery lists and inessages are all activities that wuld involve 



addlescents in the functional xise of print. ^ ' , ; 

'-12. Natural interest in wrLting/spelllrg should be encouraged through 
functional aetiviti^ (i.e., writing permissicn Slips to go to the 
la\^tOT^, ^odacing request slips for ciie(3dng out elassroom inateidLals 
for hcEoe vse^ and note taldng activities) . 'JfcitSng c^pdftuhities esi 
be accoiplished 'in a ncn-threatening atmosphere ^ere adolescents 
are free to practice, experuoent, arid explore print productioi and 
Smipulatioh. Biese activities wejuld help tiion incxease their corifi^ 
dence and coc^tmce le\7iels of ^^iting aid spelling bdnaviors. 
13. Reading for functional purposes as well as enjoyment and learning 
sfetMbe acccii5)lished (e.g.^ recipes^ T7 guides^ menus). Reading 
directions for ganes , nof^spaper cctnics , eipty grcceiy boxes and 
ccntain^s, steeet si^is aid maps, and tnedia ecxmereials arid ariridurice^ 
timts all have direct aid ^eat^ ad^txve bdiaviof^ cda^tenee applications 
to more ridnnalized camiunity. living. 
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Name . 



Age 



Occupaticrt 



Educaticn level 



" Sex 





yoa der:'t fobw, ^lihst do ybii.db? 




5. Yes ^iieri s/he does ccme to sanething s/he doesn't know, ^Siat do you- timSc 

s/he does about it? 

No St3ppo^e:dhat s/he does ocrae to sdsething that s/he doesn't pretend to 
knd&7. ^tt&t do you think s/he does ^^xSit it? 

6. If you laiow that scmecne ^aas having difficulty reading hew wuld yeu help 
that person? 

7. Utet wxild a/your teacher do to help that perseai? 

_*■_____ 5 

' ' 8. Ifcw did yeu learn to read? * 

\ / What did CiSey/you) do tojfelp yeu learn? 

9.^ Miat ^gouid ^joa like to do bett^ as a reader? 

* id. • Bo you think that you are a good read^? Yes N o 





ever read? 





Bode Handling Knowledge Assessment 
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Book Hahdliiig i^ledge ^sessnmt 



HEM MMISMim 



r. bo^; title covered by 
hand. Flip over pages. 



2. Iftsp^iTig book. 



3. nisplayliig bock. 



h: Presmt wong'Way 155 and 
back towards S. '•. 



5. Mn to page 3. 



6; Sve the book to child. 

7. If child doesn't read the 
back or does iiiapopiate 
book reffig ccntiiiue: 

— giveJiieix:^:t&.tiie._diUd,_ 
Read the fiist >page. ■ 



8. Turn to the nect page. 



'iat's this call^?" 

If dttld anss^rs ^ffi tiie 
nsoe d die book, record 
^d ask "What's (s^ n^ 
of book given by child?)" 

"What do you do with it?" 



"tShat's inside it?" 



"Shownethefrmtof this 
book" 'Tase. the book and 
open it so that we can read 
it together. 

Hold on to a page and sa^ 
"^^ jie a page in this 
bode." "is to a page?" 

Bead this to ne. 

I'm going to read you this 
story. Ydii shew Die fee 
to start reading;" "fee 
dolb^?" . . 



"to nie the top of this_ 
page.""ShDffnE thebottan 
of tiiis page." 



'»""St^Book" 
"Story".Nanieof Book 



'5eadit" 'tok-atit" 
'Mit" "Open it" 



"Stray" 'Hcture" 
Wy 'Images" "Letters" 



Any indication of 
or first page. 



Poiit to page "Yes" 



Record all responses 

Indicates print on first 
page. 



Indicates top e(^e or 
ta^dtop. Indicates 
botton of pagg or towards 



m , AffllNISMIICN 



anm's EESPM 



9. 'SjD9 the|@getothe' 



10. Shew &e page to the 



11.; Continue to shew the 
page to the child. 



12. U tiie.page. 



13. If diere is jmnt oa both 
pages di£pl^ the pages. 

14. Mtheriext twopap. 
If possihle turn to a pap 
m.^ pcHit aid a picture on 

d^jd^out tiie dnld 
seeing you. 

15. Show hew to use msking ^ 
to close the "curtains" over 
the 'Vdndcw." (Use tiip 
pieces of blade cardbM) . 



"Shew EE ffi your finga: Points to the Hrst 
exactly vtee I have to wrd on the page, 
reading." 



Left to right, oi the 
page. 



"Shew me with ycxir finger 
^di w^ Igo, as I read 
tins page." 

'•te to?" (24s_m£^ 
alreai^ been dene or 
stated in. 19 j if . so credit 
but do iidt repeat.) 



Top line to bottan Hne; 



"Sou point to the story Jhile Exact matching of spoken 
I read it." (Read Slowly) word witli writtii wrd. 



"Where do ! go ncwf 



Can you or I read this ml 



Pointe_to_Se fixstlme 
of print on the next page; 



"Let's pd:saQe of t£e stcry Qie lett^ correct, 
in this windro. 1 want to 1^ letters correct, 
close the curtains like this 

until r can see just 'one letter . " 

"Mow just two letm ^ 
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- ■.v., 



EESFISE 



16; ^)6Q "curtains" 



17, C(>ai "cutains" 



18. Beocvecard 



^. Read to aid^f stcg; 
dose book and pass it to 
the child. , 

20. Leave tite bock with iie 

— cfiiia: ~ 



W close it iiitil we., 
can see just one mi" 

"ShowmeOieSrst letta 
inaword-a^wOTd." 

"Shew me a capital letter 
ar^ capital letter." 



"Shdwnie ffieiiaEBeef tJie._ 
pc" 'fc of Story?" 



1 word correct 

2 words ojrrect 

First cpeet 
I^t correct 

Points clearly to a 
capital letter. Points 
"toariy capital letter. 

Cover, fly-leaf or title 



"tojethebegindng of ' ^ens book to first^p^e 

~te"stoiy;^'~^5ooe^ id^ktsH:«^&^t-line. 

end of the stocy." tas to last page and points 

to the last line. 



22. Title page pointing 



"It s^ here.^(Seaititle ' "lwcote_.it."- '^nade.up the 

of ffie bodkj by. . . (Bead ^ story. " 'fe made the book. " 

^e itfiDr'sJaM)."^"What i 
does by. (say audior's 



natne; meanr 



9" 
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Rjeadrng- f&scue Sivahtory: Evalioatidri 
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Yetta Gtoodnm and Caixjlyn Bmice'' 
and ^^rgaret lindberg 



WORD LEVEL SUBSTIIirriCasf IN (XKIEXr: EVALUaTION 

Evaluat ich g£ tiie foHCTdi ^ qoe stix^ ii^cates j^tfi^ ti^stu^^^ 
mkmg agprqprxatev^se^f gi'ainiiiHtlcal SjncEMn and of the gca5>h(^haiic 
cueing systenL Qu^tiotis 1^2, and 3 are ansv^red for only xgcard level 
siibstittitibn irrisaieg . Ilcider coliiai headed Tgxt list the v3ord that is 
iriVDlved ici a siibstitutnj® mscue, _ Next td it, tsider the cdlunn headed 
Reader list the wrdj^ifci the reader substituted. _Ans^i^ tiie following 
questions for each of these, pairs bf.LKprds. I£ dial^t is involved place 
a d nesct to the reader's siibstitutSeSiT' 

''_ - ♦ _ ^_ 

How do the too xoOTds look alike? 



high ' TWO of their three parts are siTtrilar . 

B^iiming and tniddle 
j^irining arid aid 
MLddle and aad 

seme ESSE of their tfeee pSrts _is strrrMgr . 

^ Beg ii T ning of gaieral ccrdriguanm. ♦ 
Middle 

aid . ' 

none NCtJE of their three parts are siTnilar , 

Q2. Sound Siinilarity: ^ Hdw mich do the two words sound alike? 

hi^ IWD of their tia:ee_ parts are sinrH^ar . 

^ Be gin m^^^g antd ^ 

. Middle and end 

X seme (XJE of tfteir tiiree parts is simlar , 

" X B^imirg of general cdnfigum:aticri 

Middle ' 

End • ' _ 



Q3. Gfeamati cal ' Fifflctioh : Is tiie gtanttiat ical funetidi of tiie reader's wrd 

the sare as ffie gufl i iria tic^ fiSctim of ;3ie tect 
word? ^o help^ answer this . cpaestion read the 
^ text sentence with the reader's miscue in it). 

satoe liie reader's ndscue is the same grannatical function 

as the^ext -word. : . . 

ques'ticnabie It i^ iiqxjasihie to tell vfeether^the. gramiatical 
functicn of tffe^reader's iniscue_is tiie same or 
diflfeeht fixta ffie^^^raraatiiial fdncti^t of the tact. 

diSEerent - , The reader's TTriscua is-Va cSdSerent granmatical 
• function than t&e tejct word. 
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Svaluatiaci of tiie foHdwiSg^^ ^lestims indicates the ci^ee tc tfiMch th? 
reader is ccncmied with proAKdng accept^le Isffiguage as he reads. _ Questicns' 
4 and 5 are answered for every sentmce ^^di ccnt^^one_or core miseues. If 
the mi^cures exc^d sentence boundaries inclujfe as^many seitences as necessary 
to inalntain the relatioiship of all the niiscures caused by other n±SCTes. To ^ 
read for acceptability coisider each sentence as the reader finally prodfeed it; 
All corrected miseues or attaints at ccrrectictl should be read as finally re- 
soled by ^e reacfe-. VSiem there are no atteipts at oDixectioh, the mscues 
should be read as produced, ffiseues /^liiieh are acc^td^le within the reader's 
dialect should be caisid^ed acc^t^le. 

Nudber each senterce an the text and place the nuni)a:s for sentences eerttaining 
iniscues. mder the coltiran headed Sentence Itoiber . Nect to this , in tfie coltmn 
headed Nuniber of Miscues , indicate the nuniber of miseues contained in each of 
&e sentences. 

Q5.. Sj^tactic Accept^ility: Is tiie sentence involving, the miscures 

•"syntactically (granrnatically) acceptable 
in Sie stOTy? - 

yes yien the smtmceji read as finally p^ 

the reader it is syntactically acceptable in the 
story. 

Tib I3ieh the sentence is read as finally produced 

the reader it is riot syntactically acceptable in 
&fe story. 

A5. Semantic AcceptabiH^: is_tiie sentence involving the miseues _ 

sao^ticaily (rneaning) aeeepti)le in the 
story? 

^^eri the sentence is read as finally prodtjced by 
the reader it is sasantically acci^table in tfze 
story? . . : X 

Wten the sentence is read as finally prcdiiced by 
t6e reader it is n^t senantieally acceptable in 
tlie sto^. * 



CCMPRENHENDING: EVMIICTICN 

Evaluation of this questioi indicates the d^ee to ^*idi the reader changes 
tiie intended memirg of the author as he reads. Qeustion 6 is answered for 
ev^y smtmce ^*iidi cecitains ene or niare miseues.. To detemiirie the di^ee of 
ch^tge the smtmce is re^ as tiie reader, finally product it. All cprra^ted 
miseues cxc attests at correcitm shbtdd be read as finally resolved by the 
reader. Mien there are no attoipts at correcticn tite miseue should be read 



yes 



no 



SUtMSRY AND PEfflFHZ SHEET OF EEffl)ER*S STRENGnB 
Header's .ffeflp p 

1. The pCTcmtage of^^stxtutxOTi nriscues ^tedi ,i3idieate hi^ SrapMe aiid 
hi^ Sound similarities. 

enter % 01 high '* 

enter % 02 higl 



Hie percentage of si&stitxrticn miscues ^iifliich indicate Graphic arid 
Sound siTTTi 1 an^ties . 

^.t^ % Ql - 

enter % Q2 scDoe _ — 

cisnibine Ql hi^ plus sane ^ — 

ccnbine Q2 hi§i plus soce 

2. Hxe percQita^ of si±>stitiition nriscues titebh - indicate sinri.lar Graomatical 
Panction. 

y mt^ % Q3 Kgh . - — - 

3. Ihe "percentage of instances that the readg prodored ^nt^tically 
acceptable sentences and/or cqrrected i^tactically imacceptable 
sentaices. c 

enter r ' : 

4. The p^cmtage of instances tiie^read^ produced 'sfmaritically acc 
saita:ices ^idfor cOTr^ted seimcically unaceeptSDle saiteiees, 

enter % Q5 yes ;: — 

5. Hie percQltage of instances that the reader retained the author's 
ineaning. 

eiter % ^ nb ehaci^_ 

enter^ QB g mimal ^i^ige •_ _ • • 

cccDbine no giange plxas mnSir- change 

• ' _ _ _ _ 

In order to dbtain daita abdit the f oHo^ig toro ar^s it is 

necessary to return to the wraSc sheet for the ixifonnation^ tiie saitenee 
in vfeLch the isiscue asfeed abcwt occurs as if it were the only miscue in the 
sentCTLce . " ^- . 

6. Relationship betv^i gg^laic _ dissiTin 1 arity and tneaami^ diange substitution 
misdies -witit GtsjMc siiinls^ity JiiaiJced 'tone'* but iAxere the niiscue$ are 

ei ther hi^ rp^^ty Tm-g/niAg (indicate Tntrltma'F or nb diange of ineanin^ or 
I are corrected. 

7. Relaticnship between gr^fetical fimctiCTi dissimilarity acid syntactically 
accqjtable siibstituticai tmgr!ip>g with no (kannatical Ibnc^on siai^^ 

hut viiere the ttn g rii^g are in structures ^iiich are syntactically acc^t^le 
or are darr&ted. 



C^. tfeanirig Change: 



rib 



yes 



Is, aifirs_a diange in meaniiig 
in tlie senrsnce? 



XSieri the sisntence is ins^ as fiiKdly,OTo&c by 
the reader there is NO change in the intended 
mesning of the story. 

^lert ffie sattoice is read as finally produced hy 
Se fe^isr &e±e is a dwige, iiiecrisistency or" 
Ic^s to mnOT iiKidatts, diaraeters or sequences 
in J±e_st<3cy- 

l^si the sentence is read as Hnally procfaced by ^ ^ 
tte reader there is change> inccnsistenc^- or loss 
to TDajc5: incidaits, characters or sequences in the 

stejry* 



Nord tem St;u)stituuai in CoatQct 
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appendix D 

Exarqple of Teacher's Sad.pt for MLscue Analysis 
GdtEpr&ya^tstdct Assesanmt from Ret^iSiig 
Retelling Outline 
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1HE LINE DOWN THE MUME CF TOE ROCM 



6801 Victor and BiHy wore ibrea^s . 

0802 ' ' "Ijodc \Sat yod dial" said ^ctor to 



0803 Billy cne day. *'You broke w plane!" 

0804 . "I didn't mean to,^' Billy said 

0805 - Vietac pidced t3|) his brdcm plane. "I 

0806 told foa not to get into tinngs," fie 

0807 said. 

08^ . T: just w^tei to s^ it/' Billy s^^ 

,0809 , ' ' ' ..^Tljis. was By lia^ plane!" Victor said. 

OCIO : 'He todc BiHy by^Sie ana. "Say you're 

0811 son^." ^ . 

0812 

0813 Billy. 



0812 '"You can't make me say anythiiig," said 



0901 Victbr_todc setaetiong out dl his pocket 

0902 "See this roll of t^?" fie said. "I'm 

0903 ■ goiiig to put a line of tape right dc^ the 

0904 middle of tiie rbcm!" 

0905 "What for?" Billy wsnted to know. 

0906 .. ' "Sfeit aid see," Victor said. 

0907 Ihen Victor Sade a line ^Si £he t^e 

0908 « ri^t di:**! the mddle of the TOom. 

0909 • ^ "Now," Victor said. "Biis is better." 



17 



0910 'Ifow cGDoe?" said Billy. 

0911 'Ifow you'll toow ^Sidi is ycwtr side and 

0912 is miiie. I ddri't want yew evra: to 

0913 st^ ov^ tiiae lane. Fran ticw on, sts^ en 

0914 your- sidel" 

0915 **5aiD c^es?" BiHy said. 

0916 ttei Victctc got into fiSat nigjit, he' 

0917 Sogob to ttEcn off tiie li#it. Billy^was still 

0918 ■ ' 

0919 "Hey, torn off ti^e li#it, will ycu?"' 

0920 Victor asked. 

0921 "I can't," Billy said. 

0922 "Vliat do you inean, you dan't?" asked 

0923 Victor. . 



1901 "I can't!" Billy said. "I can't step over 

1002 aie line.' Bte li^ is.cn your side." 

1003 . "Qt, eoiQe cn," said Victor. 

1004 "Nol" said BiHy. "I can'.t step over the 

1005 tape. You said so yotaself."' 

1006 Victor couldn't mice Billy tirat off tiie 

1007 H^. 

1008 oS himself. 

1009 III the m or nii ig, Victor felt cold. He saw 

1010 aiat tiie window was 

1011 ''aut tis window^ Billy- I'm cold," he 

1012 said. 
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1013 • "Hfeiii I'm liati" said Billy. 

ldi4 "Shut 9iat \nn«tew or 1 will'"- 

ibis Victor. 

1016 "Oh nd^ you wati't!" Billy s^d. "Ihis is 

,1017 1^ side of tiie room. ' B finwri her?" 

1018 - Just tSai tiie wind^la^ in. - It hlea the 

1019 papers off Billy's desk. Bi^ flo? ^ over 

1020 - th^ room. " 

1021 "Ifey, shut the \jiis3ow," Victor shouted. 

1022 "iind pidc xjp yda: papers'" 

1101 " Billy shut the vrindow. Ihan he turned 

1102 to Victor and smiled. 

1103 '^t I ocnia't pick the papers \jp, : he 

1104 said. ' 

1105 "Sivy not?" asfed Victor. 

1106 "You know ^*iy." 

1107 Victor looked at the line of tape ^ing 

1108 ddsm l±se mdffl.e of tiie floor. 

1109 "Oct, Oat crazy line!" Victor said. 

1110 Ife got out of bed aid ptiled tiie t^ 

1111 off the floor. 

1112 .,fthd that was the aid of the line down 

1113 the miBdle^of tfie roem' 

0 ^v," 
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Confqrehensicti Ihrdt^ Story Reteili3% Fdllcwing Oral Reading 



^^10 else ^9as in the story? Tell loe about them. Idhat juas (nape of key character) 
like? . 

Ifote: Use (SxLy those names or e\^ts to t*dc±L the reader hks already referred. 
Evaits : ^ 
Can yda think of aiySiing else ttiat h^ppmS? 

tteere did the story take place? 

Plot : " 

Wt^r did (name event) happen? 

Ifotfe: , Use only those events to xdiidh the reader has alreacfy refenred. 
What was the prdblon the story twas trjdng to solve? 
Hew did tiie story tD^:B you feel? IJiy ? 

Wiat do you think die sto^ ^aas telling you? 

tfty dd: yod think the authcr wanted to write this story? 

So you laiow any other stcxri.es that are trying to t^l you the same thing? 
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• Qisffacter Analysis : " 
Victor 

feothers 

Billy ; ^\ 

Billy bre^ Victor 's tdb^ plsoie. 

Vietear cai't force Billy to say he is sorry. 

Victor divides the room in half ^th t^ .^d ea3i bc^ is to stay 
his own side. 

Victor gets into bed md asfes Mlly to turn oif ttie ligftts, 
Billy refuses because tine li^ts are on Victor's side. 
The next iS3iiling Victor is cold arri asks Billy to close tSe window. 
Billy refijses ^id wwi't let Victor cross tiie line to do it himself* 
Ihe wind blows Billy's papers all over the rddn. 

Billy closes the TOiidow but refuses, to pick the p^^ ^ bec^e they 
fly to Victor's side of the rocm. 

Victor ranoves tiie line- 
Plot: 

^ttH tiie line dowi tiie middle of t±ie roan solve the boys ' probienis? 

Theng: 

Bcmdary lines, betwe^ peqple 3b not solve problems. 



Copyri^t 1972 Carolyn L. Birke and Yetta M. Gx>dtnari. All rights resaved. 



